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PART | - ELIGIBILITY CERTIFICATION 12NY1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerevigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NY1

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 0 Middle/Junior high schools

0 High schools
0 K-12 schools
1 Total schools in district

2. District per-pupil expenditure: 1432Z

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/bgtipn at this schoc 6

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 37 37 74 7 0 0 0

1 26 48 74 8 0 0 0

2 38 35 73 9 0 0 0

3 37 34 71 10 0 0 0

4 27 37 64 11 0 0 0

5 17 37 54 12 0 0 0

Total in Applying School: 410



12NY1

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

80 % Black or African American

10 % Hispanic or Latino
0 % Native Hawaiia or Other Pacific Island

3 % White

6 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: %8
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 3
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 9
until the end of the school year.

(3) Total of all transferred students [sum 01‘12
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). =~

(6) Amount in row (5) multiplied by 100. K

410

8. Percent of English Language Learners in the school1%
Total number of ELL students in the school: 4
Number of non-English languages represented: 2
Specify non-English languages:

Yoruba and Spanish



12NY1

9. Percent of students eligible for free/reduced-priceals: 93%
Total number of students who qualify: 376

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 3%
Total number of students served: 10

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 1 Other Health Impaired

0 Deaf-Blindness 1 Specific Learning Disability

0 Emotional Disturbance 8 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 3 0
Classroom teachers 18 0
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 8 0
Paraprofessionals 20 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 4 2
Total number 53 2

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 23:1




12NY1

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 94% 93% 92%) 92% 92%
High school graduain rate % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12NY1

In recent years, the Albany City School Districs Is&ruggled in its attempt to help all studentssad.
Issues of persistent poverty and burgeoning yoiatlence have frustrated efforts by city and school
leaders to ensure that students meet state staraaddyraduate on time. According to the most ttecen
state assessment data, the Albany City Schooli@igtrone of the lowest ranked school districtshia

state in academic performance. In 2011, the Allmtyyelementary schools with the highest percént o
low-income students had failure rates of over 75%the New York State 4th grade English language art
exam. The persistently poor performance of thescschools has produced the demand for new and
improved schools.

Albany Community Charter School (ACCS) is a smallgtured kindergarten through grade five public
charter school located in the south end of the citpany Community opened its doors in 2006 in
response to the increased demand for a highertyjoéschool. In 2011-12, its sixth year of operat

the school serves 407 students. ACCS is an uitdeokwith a student population in which 93% df th
students qualify for free and reduced lunch, arfb @6 the students are Black or Latino. ACCS oftars
extended school day, a longer school year, a r@sdmsed curriculum, two instructors per class and
school uniforms. ACCS is modeled after the highlgcessful Community Day Public Charter School of
Lawrence, Massachusetts and is driven by the faliguwnission.

The mission of Albany Community Charter Schoad @grovide a high quality educational experience for
children in the Albany area by building a sharedpensibility and commitment for student success. We
believe all children can excel in a nurturing angpportive environment of high expectations, love an
respect giving them the ability to determine thiefure success in school and life. Through a rédesst
focus on academic achievement and character dewvelop we seek to develop in our students the
academic and social skills necessary to enable tioeaiiscover their unique gifts and talents in arte
become responsible public citizens dedicated tativancement of one's self, one’s family and one’s
community.

Albany Community Charter School’s students havensmong the highest performing in city and state
as measured by the New York State English Langatgeand Mathematics exams for three consecutive
years. In each of the three years ACCS has bedwrdaas either the #1 or #2 highest performingipubl
elementary school in the city in each subject oh&nd 4th grade. The school has posted an average
proficiency rate of 82% in English Language Artsl &% in Mathematics despite having a free and
reduced lunch population above 90%. In fact whenpgaring ACCS to demographically similar schools
statewide, ACCS performance exceeds the predieddrmance by an average of 36 and 37 percentage
points in ELA and Math respectively. In 2011 ACC8sithe highest performing school in the state with
a poverty rate above 90%. Most impressively ACCSdscored the local suburban school districts
each year as well, essentially closing the acadanfievement gap.

Albany Community Charter School’s academic sucs&ass with and is built upon on a uniquely strong
school culture. Every aspect of the school culisigesigned to support the overall vision and roissif
pushing students toward excellence socially anderoically. ACCS utilizes a team approach where all
teachers take responsibility to meet the need# sfuglents. In every classrooms, teachers antl staf
employ common language, systems, procedures atidegsuesulting in a very safe, orderly, cohesive
and disciplined environment where learning and ksekbip can prosper. The tone for the day isheet t
moment students exit the bus and enter the builaifgl5 am. After each student receives a pefsona
greeting and handshake from the Principal and fesgiprincipal, students enter the building quiethg
under control. All staff members take part in eivegia smooth and orderly start to the day. Thefabhre
attention to detail paid during routines is destgteecommunicate that every stakeholder must coramit
achieving the highest standards for everything weACCS is guided by the mantra.. “We are a school
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of excellence!”.

The school institutes a variety of rituals to regyaecognize and celebrate individuals and grodips o
students for positive behavior and academic acdshmpents including; weekly postings of exemplary
academic work on the “wall of fame”; as well as rtibyn announcements and receptions recognizing
students who demonstrate the schools core P.R.(3.H.Ivalue of the month.

The hallmark ritual at ACCS is our weekly schootleiaward assembly called the “Star Assembly”
which takes place every Friday. The Friday “STA8@mbly” is characterized with high energy, lots of
team and school pride as students and staff stgpssongs, do dances and recite pledges and chants
which reinforce the schools mission and valuescbfeving excellence. The focus of the event is to
celebrate and cheer for the “Stars of the Week”.

The success that ACCS has enjoyed has fosteredng sesponse from the community leading to an
increase in the number of enrollment applicatioesr@ceive each year. The increased interest has
resulted in long waiting lists for admission. AC8&gan as a kindergarten through 4th grade elenyentar
school, however due to high parental satisfactrmhdemand; the Board of Trustees has decided to
expand the grade offerings to include the middieetgrades of 5 through 8 in order to accommodate
the desire of the parents for their children toticare their education at ACCS. ACCS will add onadg
each year until the school reaches full capacith tie 8th grade in 2015. Applicants are selefued
enrollment through a random lottery process wittfgnences offered to siblings of currently enrolled
students first, and students residing within thieaisly City school district second. Applications mist
received by April 1st of each year in order to meuded in the lottery. Each year ACCS accepts
approximately 75 students.

ACCS has achieved success over the past six ygaftdatively implementing a challenging and
rigorous curriculum, cultivating a high level ofrpat engagement, providing individual academic supp
to struggling learners, recruiting and retainingyvedicated teachers and maintaining strong aafulest
leadership. These attributes have enabled ACC8dorbe one of the top performing schools in thesstat
and a promising model for urban education in ttye afi Albany.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NY1

1. Assessment Results;

New York State Assessment results show the levptaffciency a student demonstrates in each of the
subject areas tested. Students receive a scoggeaidfl through level 4. The goal is for 75% of st to
score at or above level 3 (proficient) on the tests

Definitions of Performance Levels for the Graddés Brglish Language Arts Tests and Math Testsare a
follows;

Level 1: Below Standard : Student performance does not demonstrate amrstadding of the English
language arts knowledge and skills expected agtiaide level.

Level 2. MeetsBasic Standard :Student performance demonstrates a partial utahelig of the
English language arts knowledge and skills expeatehlis grade level.

Level 3: MeetsProficiency 4Standar d; Student performance demonstrates an understantithg
English language arts knowledge and skills expeatehis grade level.

Level 4: Exceeds Proficiency Standard ; Student performance demonstrates a thoroughrstaaeling
of the English language arts knowledge and skifgeeted at this grade level.

At the beginning of each charter period each sctleeélops an accountability plan that sets academic
goals in the key subjects of English Language Anid Mathematics as well as Science and Social
Studies. Each accountability goal has specificaue measures that define the level of performance
necessary to meet those goals.

The goals for Albany Community Charter School ineuhe following;

Measure 1: Each year, 75 percent of 3rd and 4ithegstudents who are enrolled in at least theirrsgco
year will score at levels 3 & 4 on the New Yorkt8tassessment.

Measure 2: Each year the school’'s aggregate Pafarenindex on the State exam will meet the Annual
Measurable Objective set forth in the State’s Ndddkeft Behind (NCLB) accountability system.

Measure 3: Each year, the percent of students wheraolled in at least their second year and
performing at or above Level 3 on the State exagrades 3 and 4 will be greater than that of sttede
in the same tested grades in the Albany City Scbasitict.

Measure 4: Each year, the school will exceedrislipted level of performance on the State exaratby
least a small Effect Size (performing higher thapeeted to a small degree) according to a regnessio
analysis controlling for students eligible for fie@ch among all public schools in New York State.

Measure 5: Each year the percent of students pairigrat or above Level 3 on the State exam in the
same tested grades will be greater than that dbtloeving schools: Albany’s Delaware Community,
Phillip J. Schuyler Achievement Academy, Arbor Hilementary School and Giffen Memorial
Elementary School. Comparison grades for all sishaithe city school district will be grades 3 and

Measure 6: Each year, each grade-level cohorudesits will reduce by one-half the gap between the
percent at or above Level 3 on the previous yestase exam and 75 percent at or above Level 3en th
current year’s State exam. If a grade-level coeeceeds 75 percent at or above Level 3 in theique
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year, the cohort is expected to show at least enredse in the current year.

B. Performance Trends

As stated in the summary of the application, Alb&@wynmunity Charter School’s students have been
among the highest performing in city and state aasured by the New York State English Language
Arts and Mathematics exams fo reach of the testadlsy. In each of the three years ACCS has been
ranked as either the #1 or #2 highest performirgipelementary school in the city in each subject
3rd and 4th grade. The school has posted an avprafieiency rate of 82% in English Language Arts
and 96% in Mathematics despite having a free atidcoed lunch population above 90%. In fact when
comparing ACCS to demographically similar schotdgesvide, ACCS performance exceeds the
predicted performance by an average of 36 and B&ptage points in ELA and Math respectively. In
2011 ACCS was the highest performing school instage with a poverty rate above 90%. Most
impressively ACCS has outscored the local subusishnol districts each year as well, essentiallginlp
the academic achievement gap.

ACCS has met virtually all of its key accountakilgoals in English Language Arts and Mathematics
over its tenure. The overwhelming majority of itlsdents have performed at a proficient level afhg
far outperformed demographically similar schoold #re local school district in both subjects.

The NYS mathematics results reveal that Albany Camity has a particularly strong mathematics
program. In 3rd grade Mathematics ACCS students bavaverage proficiency rate of 94 %. with nearly
40 % of all 3rd graders scoring at the advanceel lén 4th grade the results are even better vatirly

99% of 4th graders demonstrating proficiency arfb 4@rforming at the advanced level.

Each year the school has performed better thaxjiected level of performance on the math exam and
exceeded its Effect size to a large degree. Td theecomparative measure in our Accountabilitsri|

the analysis must show a meaningful Effect Sizéndd as 0.3 or greater, a statistically meaningful
difference. ACCS showed the following effect si2868-09 (1.24); 2009-10 (2.72); 2010-11 (2.63).

In 3rd grade ELA ACCS has an average proficienty od 82%. In 4th grade the average proficiency rat
is just 74% , one percentage point below our taagebuntability goal. However, ACCS students
demonstrated considerable improvement in the segeadof 4th grade testing and increased the
proficiency level by 23 percentage points.

Despite the the lower proficiency ratings in ELAetschool still has performed better than its etguec
level of performance and exceeded its Effect ©idarge degree as well. ACCS showed the following
effect sizes in ELA 2008-09 (2.08); 2009-10 (2.8a) in 2010-11 (2.74).

The 2009-10 scores were slightly down particularlZLA. For the 2009-2010 school year results, the
New York State Education Department raised the iEhdghnguage arts and math cut scores for the Basic
and Proficient performance levels. Raising theib&his manner has caused a statewide drop in the
percent of students scoring at proficiency leveds@ 4. A student scoring at or above the new Basic
standard (Level 2) is on track to pass the Englistmath Regents exam required for high school
graduation. A student scoring at or above the nesfidlency standard (Level 3) is on track to earn a
college-ready score on the English or math Redexasnination. In the July 28, 2010 news release,
Senior Deputy Commissioner for P-12 Education Xoimg stated, 'These newly defined cut scores do
not mean that students who were previously scairige Proficient standard and are now labeledBasi
have learned less. Rather, the lower numbers désta meeting the Proficient standard reflectswzat
are setting the bar higher and we expect studesashers, and parents to reach even higher tov@chie
these new targets.'

2. Using Assessment Results:

The educational philosophy of ACCS is groundednlielief that ALL children can meet and exceed the
most challenging standards and that good teachiddearning happens when clear, measurable
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standards are set and their achievement is contstyimonitored. In keeping with that philosophy,
students at the Albany Community Charter School@&Tare frequently assessed to systematically
monitor and evaluate academic growth and instroatieffectiveness. Albany Community Charter
School administers formal and informal assessnegrasery grade. Every 4 to 6 weeks, each teacher in
grades 2-5 administers interval exams designeddesa how well students have mastered the New York
State grade level learning standards taught icldssroom. These frequent assessments mirror tve Ne
York State exams in content, question structumm#d and length of the exam. The tests are coddhte
same day via the ScranTron system. Data meetirgsedd with grade level teams to analyzed and
discuss the results. Grade level teams review gtaickent’s progress, conduct item analysis to determ
which questions were missed and why they were nhissewell as provide feedback on the instructional
strategies employed by each teacher. Teachersededliéctively which skills need to be re-taughtlan
begin to plan lessons. Students are organize@xibfe inter-grade groupings where students arergiv
instruction in the areas needing improvement. Stigdemove in and out of the groups based on mastery
of skills and standards. Assessment results aredhiéth students and individual and collectiveags-
wide) goals are set for the next assessment. lnabe of written responses, students uses rubrizlft
correct their own papers and those of their peeosder to enhance students understanding of gualit
writing. Information from assessments are also tisedform the ACCS tutorial and remedial program.
Students who participate in the afterschool tutpprogram will receive extra support and practicthie
standards or skills identified on the interval asseents also.

In addition to the Interval assessments ACCS alsaiisters curriculum based assessments. Grade leve
teams utilize the same data driven analysis taghete re-teaching with regard to these exams ak wel

Albany Community Charter School also administeesTerraNova examinations developed by CTB-
McGraw Hill for English Language Arts and Mathergatin the Fall and the Spring of each year. This
national standardized exam helps ACCS determinevelstudents are learning core academic subjects
in comparison with national norms as well as evaltfae academic gains made by each student in an
academic year. In addition, the results help th@aslcto monitor its accountability goals for state

reporting purposes.

Albany Community Charter School administers alluiegd state examinations to measure student
progress toward meeting state learning standardseRtly, these exams include 3rd- and 4th-grade
English language arts and mathematics assessnmehgs4ih-grade science assessment. The timingeof th
administration of these exams is the same as dittat the State Education Department for otheripubl
elementary schools.

3. Sharing Lessons L earned:

Albany Community is beginning to become a resofwcéocal schools in the area. We have hosted
numerous school visits and tours for other locaktr school administrators and key personnelested
in improving their school culture. ACCS has alsoviied supervised administrative internships for
individuals interested in becoming principals adl &g for those interested in starting charter sthin
the local area. ACCS administrators have alsagyeated in staff development workshops, and given
presentations for schools of Education at the Usitseof Albany and The College of St. Rose, théSN
Charter School Assaociation, and the Pasek Conguitioup. The Pasek Consulting group recently
hosted a round table panel discussion and confefencharter schools who utilize their servicese T
principal and the assistant principal participdatethe panel discussion entitled “Keys to maintain
New York State Assessment Success”. Personneldharier schools from around the state were in the
audience to gain insight on best practices. Motkeraare requests for consultation are being soficite
and ACCS is preparing its staff to conduct in sexvraining for other schools.

Requests for visits have mostly come from otheallobarter schools who are members of the Brighter
Choice Network of Schools. ACCS has also beendagkeonduct a week long summer institute on
developing a strong school culture for a localtsiprcharter school due to open in the Fall of 2012
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4. Engaging Familiesand Communities:

At Albany Community Charter School parents andfstafk together to create a community where
learning and hard work are valued. We expect paierbe actively engaged in their child’s school
experience. The effort to engage parents beginsitdment students enroll. All parents receive a
thorough orientation to the school prior to schaialting to ensure that families are clear abaoait th
expectations of the school. All parents are exgetiesign the Parent/School Contract to signifyrthe
commitment to participate in their child’s success

All parents are encouraged to join the Parent Aatyi8oard. The Parent Advisory Board (PAB) meets
monthly, giving parents an opportunity to plan peygs which encourage parental involvement in the
school. The PAB addresses a range of issues frageadcs and curriculum to fundraising. The PAB
seeks to represent the concerns of parents dfidren at the school, including special needsiskt-
English Language Learners and high achievers. &ldeAB members assume responsibility for setting
and implementing the PAB agenda, but all parentg vote. Meetings are open to all parents as well as
to the general public and are held at 7 p.m. oritiieWednesday of each month. The Parent Advisory
Board includes representation across grade lewelpagrams. The PAB is the official parent
organization of the school. The group meets mortthlyiscuss school issues and plan activitiesher t
school. The school principal gives monthly reptotthe body regarding the state of the school. This
includes reports on recent assessment data, eerdlind planning. In addition to the monthly reptiré
principal seeks the advisement of the group to aw@ithe school, addresses parent concerns andegcei
feedback regarding school plans and current ojpersati

Albany Community has been extremely successfulginggparents to participate in the education of
their children. ACCS employs a full-time parent mhoator whose role is to serve as a liaison fer th
parents. The motto of ACCS is “Where Parents arsBa and Children Succeed.” The Parent
Coordinator facilitates the parent run Parent AoigisBoard and plans and promotes school and family
events, fund raising activities and solicits andrdmates volunteers to assist in the daily fumdiof the
school. Each spring ACCS conducts a parent sutvegdeive feedback on the performance of the
administration, teachers and staff. The overaleatspof the school are rated in such areas as amheth
not the parent would recommend the school to giheznts, quality of the academic programs, high
standards for student achievement, and availalaihty quality of special education services. Thealle
rating taken together has been a 4.9 on a fivet goade. This is nearly a perfect score, and tbesefie
have achieved our goal of overwhelming satisfactionvell.

We believe that the reason that parents are soyhaitip ACCS stems directly from our mission
statement: our belief that “all children can exoeh nurturing and supportive environment of high
expectations, love and respect giving them thetaid determine their future success in school l#ed
We have worked hard to create a school culturerdilicts this core belief and are gratified wttle t
knowledge that our students and parents are re#mengewards. The enthusiasm and positive attitude
from our front office staff really sets the rigline for families, and we understand fully that iterk of a
good school is not limited to test score succagisisimuch larger than that. Merely mentioning yaar
families are your partners is an empty slogan ifbaked by your actions. Our families are embraced
the school culture, and the unmistakable feelingomfimunity makes the name choice of our school so
appropriate.
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PART V - CURRICULUM AND INSTRUCTION 12NY1

1. Curriculum:

The fundamental design and methodology behind thay Community Charter School’s curriculum is
based on our mission of setting high academic staisdthat result in every student meeting and
exceeding New York State Learning Standards. Camdisvith our mission, Albany Community Charter
School has selected research-based curriculumiadatérat are aligned to the New York State stagslar
and cover the content that New York expects childocknow and additional content that fills in any
gaps. Instruction is guided by teacher developedotlum maps in each subject. Each summer teachers
revise the curriculum maps at each grade levebaljust the maps to determine teaching time and
sequencing of individual skills.

English Language Arts

English Language Arts instruction at Albany Comntyii@harter School begins in kindergarten by
fostering the development of children’s languagetdcy, interpersonal and self-help skills, while
integrating science, and social studies concepis.facus of the ELA program at this level is on
developing strong oral language skills, a loveeafding, phonemic awareness, phonics, and listening
comprehension to create a solid foundation foringads well as the fundamentals for writing. Studen
learn to produce and identify rhyming words, blé&edinning sounds with ending sounds to form known
words; track print during read alouds; identify thets of a book as well as read high frequendytsig
words and finally read familiar kindergarten letestts.

In the upper grades the ELA curriculum includesliekgphonics instruction; phonemic awareness
instruction; direct reading instruction; and guidedding strategies. Language arts components are
integrated into reading and writing instructionpaling students to learn mechanics and usage itegbn
The curriculum also includes systematic intervanstrategies that give teachers the flexibility to
differentiate instruction for varying student atidls, as well as assessment tools to ensure evelgrd
successfully learns to read.

The ELA block is designed to spend an hour in wignteip learning. The teachers begin the block with
daily read-aloud to model fluency and promote figig comprehension. The read-aloud gives students
the opportunity to understand what the charactiékeésand make connections to real life. Guidedtfica
follows the read-aloud to encourage students ttyaa@and make inferences regarding a character’'s
traits, motivations and actions. In order to buailbbust vocabulary and develop a deeper meaning th
vocabulary is introduced prior to the story lesskme teachers enhance vocabulary lessons by
challenging students to become word detectivedrestrlct students to listen for vocabulary words in
other places such as television shows, newspamesslvertisements. During the lesson, students are
introduced to different genres and various comprsioa strategies, such as story maps, which break
down story structure, keep track of charactersinggtand plot events.

ACCS students are also taught the fundamentalsithgby producing writing pieces throughout the
year that correspond to monthly themes. Studemplaie assignments in various styles of writing
including for example poems during poetry monthratives during Black History month; persuasive
essays for Earth day; letters and short storiegedlsas expository writing in journals daily.

Mathematics

Albany Community Charter School Math curriculundessigned to help build conceptual understanding,
skill proficiency, problem solving facility, anddacal reasoning while carefully developing concepts
within and across each of the mathematics strdnfigcuses on effective learning processes and
instructional strategies that are essential focess for a wide range of learners. These processks
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strategies include: Explicit Instruction — priordmledge is activated and direct instruction takese
Guided practice transitions to independent worlac@pts, skills, or strategies are applied, and
assessment follows. Conceptual Understanding —aY/Rapresentation and Modeling promote students’
abilities to make generalizations: hands- on |lewyaind step by step models link concrete expergetice
abstract representations and promote student&iedbiio make generalizations. The co-teaching rhode
allows immediate re-teaching of skills for student® struggled during independent practice.

In addition to the curriculum, students in firstdbgh fourth grade are challenged with daily minaggh
activities to give exposure to new skills and reiné skills taught. Also, Math enrichment activstire
implemented each week at each grade level in time 66 a math challenge competition.

Social Studies

ACCS social studies curriculum in the first graggins with family and an awareness of the rolepleeo
play in society. This spirals into second gradeltug communities around the world into fourth grad
and the study of local government. The social ssidurriculum at ACCS is enhanced through the fise o
the study of culturally relevant monthly themes anbool wide projects that emphasis the importafice
community and history. Students conduct independesgiarch projects as well as writing assignments
designed to deepen their understanding of thesssrab community members and world citizens.

Science

Science curriculum at ACCS is designed to be egpboy and introduce students to foundational
concepts in life science, physical science, earthspace science, and technology engineering. siide
at ACCS learn from the perspective of the scientigsing inquiry and exploration to engage studants
help them master important scientific facts. Stusi@mvestigate science concepts through hands-on
activities, reinforce scientific inquiry throughaging support, and link the real world to the dlasm.
Each year students in all grades participate iense fair to demonstrate their knowledge of the
scientific method and science concepts and incgkiis.

Physical Education and Health

Albany Community Charter School offers studentg/atal education based on the New York State
curriculum to fulfill the state standards for phloadieducation. Students learn the importance ofiphy
fithess as an important aspect to a healthy lifle sEtudents also learn the fundamental technignds
skills necessary to play a number of different t&pas well as the importance of sportsmanship and
teamwork. Students in upper grades complete assafrighysical fithess test as well as interschimast
sports such as basketball and track and field.

TheArts

All ACCS students receive Music and Art instructlmased on the New York State curriculum to fulfill
the standards for the Arts. Instrumental musicdessre offered to students in 3rd, 4th grade émd 5
grade. Each year ACCS holds a Spring Art show tavshse the Art work of its students in grades K-5.

2. Reading/English:

Success For All is the selected Kindergarten rgadumriculum at Albany community Charter School.
The students are engaged in age-appropriate literas they make predictions, recall events arrd lea
new, theme —related vocabulary. Learning Labs atlenvchildren hands on experience in problem
solving, exploring materials, experimenting, obsggyand recording. Students interact together,
enhancing their interpersonal and oral languadésskihe program addresses all key areas accotding
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New York State standards, phonological and phonemareness, print awareness, alphabet recognition
and phonics, fluency and comprehension stratel§iaserCorner has monthly themes and one key skill
is the instructional focus for two-week duratioeathers provide additional small group support with
the classroom for students that have not mastaeedkill introduced. After school tutorial is ofésf to

give remediation three days a week. The literagpstt specialist provides additional pull out andip

in services on a weekly basis for a thirty-minuéeiqd.

The Harcourt reading curriculum was selected fat through fourth grade. Harcourt is a researceta
reading and language arts program. The foundafittmeqorogram is its high-quality children’s liténae
and informational text. The Trophies series igz€d in the first grade and second through fousin the
Storytown series. Harcourt features an organiziedctdapproach to teach reading. The program
emphasizes explicit systematic instruction in treaa of phonemic awareness, phonics, vocabulary,
fluency, comprehension and writing. Skills areondiced, reviewed, tested and if necessary retalight.
four steps in explicit, systematic instruction diect instruction, modeling, guided practice and
application. Reading is a priority at Albany ComrtuiCharter School. Teachers include small and
whole group reading instruction, independent sedwondependent reading and writing in response to
reading. Through modeling teachers, help studeatslhow to apply word recognition strategies & re
reading. Teachers use higher-level questions anmwhigues such as 100%, no opt out and cold caiting
check for understanding and assess for mastery.

The co-teaching model allows flexibility to form alhgroups within the classroom to provide immeeliat
support after whole group lessons. Both teacheet meekly to discuss the effectiveness of smalligro
remedial instruction and differentiate instructtorclose the gaps. Early intervention and collationa
with the literary support specialist teachers discand implement strategies that are specificgo th
student.

Children spend time reading independently and @pdie in school wide reading competitions. The
hallways are rich with book reports and book suniesaiClasses compete to see who can read the most
books and a grand prize celebration is planned &ach to reward those who have read the most books.
The fourth grade students are reading buddiesetéitidergarten students. The students pair up each
Friday for buddy reading. The fourth grade studstrsngthen reading fluency and comprehension while
modeling a love for reading to the kindergartners.

3. Mathematics:

A foundational part of The Albany Community Char&ahool mission is that all children will excel. A
strong math foundation begins in the kindergar&ngiSuccess for All Math and supplementing with
first grade Saxon Math from January until June. atidition of first grade Saxon math provides
additional support with a more rigorous instructiStudents are prepared for first grade with thikssk
necessary to understand the concepts of additids@siraction. Small enrichment groups begin in
January and meet with kindergarten teachers wdekiyirty minutes. The co-teaching model allows
small group instruction support to reteach ancediffitiate lessons each day. This model also gives
flexibility to implement differentiated instructidessons that teachers have discussed in weeldg gra
level meetings after review of student item analykita. The after school tutorial teacher will jpdev
additional support for the same skill. The mathpgupspecialist provides small group pull out andhp
in services to students in all grades that areopmifig below grade level. Grades first through fowse
the Harcourt Math New York Edition curriculum toseme the New York standards are the basis in
teaching. In addition to the curriculum, student§irist through fourth grade are challenged withyda
minute math activities to give exposure to newiskihd reinforce skills taught. Grades three amd fo
meet three mornings a week beginning in springforultiplication rap challenge. The math specialist
oversees Homework Club fours days a week for tinnityutes. The club can ensure the math skills
addressed the previous day in class, and giveimdimeework for additional support are attempted lgy th
students identified as needing support. The mathialist can provide immediate strategies and delu
mini lessons for support. Small after school tatlbgroups for kindergarten through fourth grade
students, meet three days a week, for forty-fiveutds from October until May. Each week of tutorial
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will focus on one skill and reinforce prior concepFour weeks of additional small group, support is
offered in July for kindergarten to fourth gradedsints. Math enrichment is provided with weeklydgra
level multiplication challenge activities implemedtby the math support specialist. School wide math
challenge problems are presented at the weeklgstudmmunity celebration STAR assembly. The
school wide positive incentive recognition of distiting STAR BUCKS gives each student hands on
experience of math and how it applies to commuadgnomics.

4. Additional Curriculum Area:

The culture and mission of Albany Community Cha8ehool embodies a strong emphasis on
community. Each class is represented by a team aathéeachers and each student is a contributing
member. Students research the history of the nacheraate shields, quilts and grade appropriate
symbols to display. The students take pride byisg&nowledge of history and importance of
community. Grade levels bond with a common goalisplaying the school PROMISE values and
having a positive influence in the larger schoahomnity. The Harcourt Social Studies curriculum
correlation and sequence of skills in the firstdgrédegins with family and an awareness of the roles
people play in society. This spirals into secoratigrstudying communities around the world into ttour
grade and the study of local government. Beginmiitly professional development in August, various
committees of teachers plan school wide monthlyntsv enhance and enrich the social studies
curriculum with reading and writing activities, rhatonnections, technology and art support. One
example, the first grade curriculum focuses oreg@ht community cultures and civilizations.
Committees of teachers have implemented a schalal Reéstival of Nations event that involves an in-
depth grade level appropriate research study p&eiic country. Expanding the focus in the subsetu
grades includes research in the library, technofogyin art class. Activities are prepared at comei
meetings and grade level leader meetings to etisere is school community involvement with a
commitment to enhance the curriculum at each geads. Culminating activities include a school wide
assembly with grade level presentations and eveiegentation including a community potluck.

The Harcourt social studies curriculum for thedrgrade focuses on communities around the worldl, an
the studying of economic decision making in woranenunities. An example of connecting the school
mission of community is seen is such projects aberHeifer project that provides the students gt
hand experience to see how their efforts can dijratfect a family and a village. The students ezsh

the cost to purchase various livestock animalswuiilatn turn help feed and enhance the qualityifef for

a family and in turn a village in another communitythe world. The students make estimations of a
reasonable monetary goal, make logical decisiorfso@nto fundraise and set timelines for the project
The children plan a fundraiser incorporating addidl interdisciplinary areas such as math, writanyj
science. The students purchase livestock that ¢ges\support to a family and village. The studerdkam
real life connections of self to others in the worl

The fourth grade social studies focus on local guwent and are enhanced with a mentoring program
connecting fourth grade students with assembly neesalT he students take field trips to the capial a
have one to one and small group discussions toeteibieir understanding of everyday activities that
to major decision making. The students experiemoeck assembly sessions to bring to a real life
experience to the curriculum. The mentoring progvath the assembly members allows students to
connect the importance of education, community lveiment, and good citizenship.

The school wide participation in the March of Dinpesject is another example of the outreach of
community service with the students and outsidami@ations. The teachers and students become a
visible presence in the community participatinghe community walk and actively fundraising. The
literacy and math support teachers in additiom&ESL teacher differentiate their instruction to
incorporate the additional cultural lessons satailtlents are receiving a well-rounded understanding
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5. Instructional Methods;

All classrooms at ACCS have two instructors, a lkesdher and a (teaching assistant) referred 4o as
cooperating teacher. The average class size i®@d8rds making the student to adult ratio 1 to 12.
Teaching teams receive professional developmeru-teaching methods during the summer professional
development. The co-teaching model is designedrtret support to the individual and small groups of
students. The cooperating teacher either circutatesoom during whole class instruction to previd
individual support to students needing assistanqailts identified students into small groups for
instruction.

ACCS has developed a clearly delineated systemdéntifying and providing services for students at
risk of academic failure that addresses the rahgiidents’ needs. Students at risk of academiiaréai

are identified based on an array of assessmentAlatacoming kindergarten students are screersdgu
the DIAL 3 assessment administered prior to th@alcear beginning. The information is used to plac
students in classes and to immediately offer sum@ovices for students in need. Students are @segr
monitored bi-weekly with assessments provided leySticcess For All (SFA) reading program to
determine mastery of skills and concepts taught. ddta gathered from these assessments are used by
the teachers to group students and determine \iiatrseed to be re-taught.

In addition, Albany Community usédMSweba web based benchmark assessment and progress
monitoring system for reading and mathematics bagedirect, frequent and continuous student
assessment. The results are reported to stughanésts, teachers and administrators via a weldbase
data management and reporting system to determap®nse to intervention.

Students are assessed three times per year farsai\screening (early identification), generalcadion
progress monitoring, and AYP accountability. Akrigudents are strategically monitored monthly to
evaluate the effectiveness of instructional intatians. The program allows us to write individuatiz
annual goals and monitor more frequently for theke need intensive instructional services.

The literacy and math specialists along with thecggd education coordinator and the ESL teachen for
the nucleus of the school’s Instructional suppeait. The literacy and math specialist provide reated
instruction for students who perform below benchniarand outside of the classrooms during scheduled
periods with classroom teachers during the schapl dhey also meet with classroom teachers during
weekly grade level meetings to share assessmemntdatinuously gathered and to suggest strategies f
meeting the needs of the identified students irr¢lgelar classrooms.

ACCS implements a three-tiered Response to Inténre(RTI) model. In order to implement the first
stage, in-class differentiation of instruction,dears recommend students to IST. The Instrudtiona
Support Team works directly with the teachers tvjate suggestions for instructional strategies and
materials to aid students at risk of failure. ifdgnts at-risk did not improve in the regular alasm,

they are moved to the second level and are assigrtbé specialists for more intensive instructioml
support. Students’ progress is monitored and asdesgery two weeks. The third level if necessagy is
referral to the district's Committee on Special Ealion (CSE) for special education services. This
process is monitored by the school’s instructicugiport team (IST) which provides forms to document
each case.

6. Professional Development:

ACCS conducts two weeks of intensive full day peevie training, as well as several full teachelyron
days for professional development and planningrandhly one half day session each month. The goals
of the pre-service training are to develop andfoeae the Albany Community mission and professional
values and to ensure that the staff efforts andhoustare aligned and coordinated Albany Community
also brings in top quality presenters to condugieted workshops on needed topics related to ictatny
curriculum and classroom management.
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The majority of professional development takes latcthe school. Professional Development is
primarily delivered in the following forms peer @pgation, co-planning with other teachers, direct
coaching, observation and feedback, internal assggsanalysis conversations, weekly grade-level
meetings and dialogue, and video tape analysis. B4 used the Taxonomy of Effective Teaching
Practices as a primer for all new staff members.

Although, Albany Community’s preference is for di@sed internal professional development, ACCS
also offers professional development opportuniiésite in the form of conferences, school visitsd
special meetings or forums. Teachers provide tegntkaining for other staff members. Teachers e a
encouraged to seek out excellent external profeakdevelopment opportunities, and to further their
education during the summer months. ACCS offerh éz&cher the opportunity to attend at least offe ha
or full-day professional development experiencerguthe school year. Some examples of turn-key
presentations that teachers have conducted fdrirsthide,

7. School Leadership:

The principal and the assistant principal formhhbsis for a strong instructional and organizational
leadership team. The principal is focused on tigamizational, cultural and behavioral aspects ef th
school and ensures that there is a climate conducilearning. The assistant principal provide$ydai
instructional supervision and support to the teexHghe works directly with teachers on each glews

to ensure that teachers pace to meet learningtolgiscshe also and oversees the assessment program
The Director of Finance and Operations is the thiginber of the administrative team and oversees the
Human resources, budget and maintenance of tHayfaerincipal meets with the other members of the
administrative team daily to discuss policies, paogs, resource allocations and personnel concerns.

The principal's leadership philosophy starts whth premise that all aspects of the school community
must be working in harmony to support the missiod asion of the school. Heavy emphasis is placed
on finding individual teachers and staff memberwate mission aligned and belief in our goals amd o
vision. A lot of time is spent discussing and plagrthe systems, routines, language to be usethand
expectations of staff members and students to ersat we are very intentional about what we do and
why we do it.

In order to ensure ACCS maintains its high expewtatand cohesive school culture, the school graici
and Assistant principal are highly visible throughthe day in classrooms, the hallway, cafeterch an
present at arrival and dismissal. It is extremeipartant that we are not only accessible to teagher
students and parents but also observant of alcgspéthe school. In order to accomplish this the
principal completes a daily 3-minute walk througteach class to quickly assess that expectatiahs an
standards of Albany Community Charter School arentaged. The observation areas include student
orientation, curriculum, instruction, systems aadtines, learning environment along with suggestion
for improvement. The walk throughs are designe@dite multiple snapshots of instruction, student
behavior and efficiency throughout the school y&ae principals looks for patterns to determineaaref
improvement for individual staff members as we# #thool in general.

The principal and assistant principal meet bi-wegekith grade level leaders to discuss upcoming &sven
concerns and plans. Grade level leader meetingraedficient means to disseminate information Lo al
teachers without holding a whole staff meeting.derkevel concerns are discussed and addressed in a
timely manner. This is an opportunity to expressceons about student behavior and academics toeensu
the school is living up to the mission that alldgnts can excel.

The principal is the master of ceremony each Fratahe school wide assembly that recognizes staden
for positive behavior and outstanding academiasd&its are celebrated for their accomplishments for
the week and receive STAR bucks as a reward. TH&RIlucks are used to purchase items at the school
store and provide an additional opportunity to dhpibsitive self-esteem, take pride in being a good
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school citizen and in turn reinforce math skillbeTassembly ensures that policies and proceduges ar
being followed and implemented by teachers. Intamldio student recognition, teams are acknowledged
for holding students to the required expectatisash as the class completing homework on a regular
basis, walking in the hallways correctly, and wegihe proper uniform daily. Team points are given
daily and calculated at the end of the week. Th®imig team is announced at the STAR assembly.

The assistant principal checks each bulletin baawdthly and leaves a star of recognition to
acknowledge standards are present, a rubric isagiesgh, and there is visible evidence that the texabhs
corrected the assignment. Lesson plans are rewiery évo week by the assistant principal. Pacing of
lessons and instruction are closely monitored el ggade level to provide a high quality and riggro
education for all students. Cross-curricular atiigiare collaboratively planned with the art and
technology teachers to ensure in-depth learning.

The assistant principal is responsible for the frgfulata into the scantron system. Data is retlirne
quickly and available for grade level meetingsisrdss differentiate and or remediation of lessons.
Discussions on small group implementation in tlessioom and additional support from the literacy or
math specialist are a direct result from studeta dam analysis. The discussions transcend irgo th
afterschool tutorial program to further assist stud that require additional support.

The principal and assistant principal oversee tr@us committees that plan for the school wide
monthly activities. Some of the activities are alfofvs: Hispanic Heritage month, Festival of Nagpn
Martin Luther King Jr., Black History Month, WomenMonth, Poetry Month, and the grand prize
reading celebration. The monthly activities aredecaic based and enhance the existing curriculum.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: :Test: NYS Math
Edition/Publication Year: 201Publisher: McGraw-Hill

2010-2011 | 2009-2010 | 2008-2009 | 2007-2008 | 2006-2007

Testing Month May May Mar
SCHOOL SCORES

Proficient and Advanced 91 90 100
Advanced 22 50 a7
Number of students tested 64 62 32
Percent of total students tested 100 100 100
Number of students alternatively assessed 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 92 90 100
Advanced

Number of students tested 62 58 30
2. African American Students

Proficient and Advanced 91 89 100
Advanced

Number of students tested 57 54 27

3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 5 1 1
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 2 2 2
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested

6.

Proficient and Advanced

Advanced

Number of students tested

NOTES:

New York State test students in grades 3-8. 2®& the first year that Albany Community had stotd in those grade
12NY1
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: NYS ELA EXANV
Edition/Publication Year: 201 Publisher: McGraw-Hill

2009-2010

Apr

73
21
62
100

71

2010-2011
Testing Month May
SCHOOL SCORES
Proficient and Advanced 78
Advanced 2
Number of students tested 64
Percent of total students tested 100
Number of students alternatively assessed 0
Percent of students alternatively assessed 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 77
Advanced
Number of students tested 62

2. African American Students

Proficient and Advanced 77
Advanced
Number of students tested 64

3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 5
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 2
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested

6.

Proficient and Advanced

Advanced

Number of students tested

NOTES:

58

70

54

2008-2009 2007-2008
Jan

94

3

32
100

93

30

93

27

20@5-20

The New York State Assessment program test studegrades 3-8. 2008-09 was the first class ofgatle students at the

school.

12NY1
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: <¢Test: NYS Math
Edition/Publication Year: 201Publisher: McGraw-Hlill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May
SCHOOL SCORES

Proficient and Advanced 100 97
Advanced 48 38
Number of students tested 62 29
Percent of total students tested 100 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 100 96
Advanced

Number of students tested 57 28
2. African American Students

Proficient and Advanced 100 100
Advanced

Number of students tested 53 25

3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 5 1
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 3 2
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested

6.

Proficient and Advanced

Advanced

Number of students tested

NOTES:

Albany Community did not have students in gradeidrpo the 09-10 school year.
12NY1



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: < Test: NYS ELA EXANM
Edition/Publication Year: 201 Publisher: McGraw-Hill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May Apr
SCHOOL SCORES

Proficient and Advanced 85 62
Advanced 3 14
Number of students tested 62 29
Percent of total students tested 100 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 85 61
Advanced

Number of students tested 59 28
2. African American Students

Proficient and Advanced 84 64
Advanced

Number of students tested 57 25

3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 3 1
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 3 2
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested

6.

Proficient and Advanced

Advanced

Number of students tested

NOTES:

Albany Community Charter School did not have stisiémgrade 4 before the 09-10 school year.
12NY1



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

Testing Month

SCHOOL SCORES

Proficient and Advanced
Advanced

Number of students tested
Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

2010-2011 | 2009-2010 | 2008-2009 | 2007-2008 | 2006-2007

May May Mar
95 92 100 0 0
34 46 47 0 0
126 91 32 0 0
100 100 100 0 0
0 0 0
0 0 0 0 0

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
Advanced

Number of students tested

6.

Proficient and Advanced
Advanced

Number of students tested
NOTES:

New York State test students in grades 3-8

95 91 100 0 0
0 0 0 0 0
119 86 30 0 0
95 92 100 0 0
0 0 0 0 0
110 79 27 0 0
90 0 0
0 0 0
10 2 1 0 0
0 0
0 0
5 4 2 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
0 0 0 0 0

. 200B-0%e first year that Aliny Community had students in those gre
12NY1
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month May Apr Jan
SCHOOL SCORES
Proficient and Advanced 81 69 94 0 0
Advanced 2 18 3 0 0
Number of students tested 126 91 32 0 0
Percent of total students tested 100 100 100 0
Number of students alternatively assessed 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Proficient and Advanced 80 67 93 0 0
Advanced 0 0 0 0 0
Number of students tested 121 86 30 0 0
2. African American Students
Proficient and Advanced 80 68 93 0 0
Advanced 0 0 0 0 0
Number of students tested 121 79 27 0 0
3. Hispanic or Latino Students
Proficient and Advanced 0 0
Advanced 0 0
Number of students tested 8 6 1 0 0
4. Special Education Students
Proficient and Advanced 0 0
Advanced 0 0
Number of students tested 5 5 2 0 0
5. English Language L ear ner Students
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Proficient and Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

The New York State Assessment program test studegrades 3-8. 2008-09 was the first class ofgatle students at the
school.

12NY1
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